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Wilmington University 
College of Education 

 

Action Research II 
 
Course Number:  EDL 7109 
 
Course Title:          Action Research II 
 
Required Texts:   *Perry, J.A. et al (2020)  The Improvement Science Dissertation in Practice: A Guide for Faculty, Committee    Members, 

and their Students, Myers Education Press, Gorham, ME. 
 

*Langley, G.J. et al (2009).  The Improvement Guide: A Practical Approach to Enhancing Organizational Performance, 2nd 
edition. San Francisco, CA.  

 
*Note: This is the text for both EDL 7108 and EDL 7109. 

 
Publication Manual of the American Psychological Association, 7th edition, Washington, D.C., 2020. 

   
Faculty Contact:     
 
Course Description:  The Problem of Practice will have been developed into a well-designed research project. The focus of this course is 
to create specific implementation and evaluation plans. The instructor will work in consultation with the student and a field-based mentor 
to review, modify if necessary, and approve the plan for action. The final plan must be submitted to the Wilmington University Human 
Subjects Review Committee for approval prior to implementation. 
 
Minimum Time Requirements (in clock hours):  
 

Teacher Led Instruction SEA Fieldwork/Clinical Lab External Learning 

35 5   70 
 

College Education Program Attributes 
The manner in which we prepare educational personnel is informed by eight essential attributes: 
 

1. ensuring that programs are knowledge-based; 
2. viewing educational personnel as learners, including a focus on deconstructing past experiences as learners in coursework and 

field experiences and developing appropriate knowledge of the content and discourse of the disciplines to be taught; 
3. contextual and cultural sensitivity; 
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4. facilitating inquiry and reflection, i.e., providing structured opportunities for critical reflection on and taking action in one’s 
daily work; 

5. enabling authentic participation, collegiality and collaboration; 
6. building an ongoing developmental program that allows for continuous improvement, experimentation, and professional 

growth; 
7. ensuring that programs are standards-driven; and 
8. ensuring that programs promote the effective use of technology. 

 
 
Program Theory and Foundation 
Link to Taskstream to the Program Theory will be housed at the top of your program on Taskstream.    
 
Program Competencies:  EDL Doctorate in Educational Leadership  
 
Specialized Professional Association Standards:  NELP-Building-Standards.pdf  and NELP-DISTRICT-Standards.pdf 
  

Teacher Leader Exploratory Consortium Standards (Research based and aligned to InTASC standards):  Teacher Leader Exploratory 
Consortium Standards 
  
Technology Standards:  International Society for Technology Administrator Standards  
 
Wilmington University Graduate Graduation Competencies:  Graduate Graduation Competencies  
 
Delaware Performance Appraisal System II: DPAS II for Administrators   
 
Information Literacy Competency Standards for Higher Education:  Framework for Information Literacy for Higher Education 
 
 
Additional Course Information and Schedule of Class Activities will be posted on the course blackboard site 
 
Assignments and Grading 
 

1. Class Discussion and Collaboration 
2. Define and frame the questions that drive the study 
3. Design the collaborative work needed for the impact of the study in schools/district 
4. Review the literature for previous practices – successes, alternatives, issues and needs 
5. Design applications and innovations to your context 
6. Design your plan – Questions, assessments, outcomes, activities, timelines 
7. Structured External Assignment 

 

http://www.wilmu.edu/education/educational-leadership-doctorate-curriculum.aspx
http://3fl71l2qoj4l3y6ep2tqpwra.wpengine.netdna-cdn.com/wp-content/uploads/2018/10/NELP-Building-Standards.pdf
http://3fl71l2qoj4l3y6ep2tqpwra.wpengine.netdna-cdn.com/wp-content/uploads/2018/10/NELP-DISTRICT-Standards.pdf
https://www.ets.org/s/education_topics/teaching_quality/pdf/teacher_leader_model_standards.pdf
https://www.ets.org/s/education_topics/teaching_quality/pdf/teacher_leader_model_standards.pdf
https://www.iste.org/standards/for-administrators
http://www.wilmu.edu/academics/competencies.aspx#graduate
https://www.doe.k12.de.us/Page/3752
http://www.ala.org/acrl/standards/ilframework
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College of Education Attendance Policy: 
 
In the College of Education, faculty must approve all requests for absences that are exceptions to the University policy. Vacations are not 
considered legitimate reasons for missing classes. Faculty must be contacted prior to class in all cases except valid emergencies. Failure to 
obtain approval for exceptions may result in lowering the final passing grade or assigning a FA (failure due to absence). 
 
Students who have registered for a course and never attended the class at all will receive a grade of NA (never attended). Early departures 
and late arrivals will be cumulative toward class absences. It is the student’s responsibility to obtain and complete assignments on the due 
dates. Students who register and enter the course on the drop/add date have four days to complete the first week’s assignments. 
  
 
Course Materials and Reading List:  
Improvement Science “…is a disciplined approach to educational innovation that supports teachers, leaders, and researchers in 
collaborating to solve specific problems of practice. Improvement science brings discipline and methods to different logics of innovation 
by integrating: Problem analysis; use of research; Development of solutions; Measurement of processes and outcomes… (www.edx.org) ”  
 
 
Readings for Research  
Bryk, A. (December, 2015).  2014 AERA Distinguished Lecture. Accelerating How We Learn to Improve.  Educational Research, Vol.44 No. 
9, pp 467-477.  Retrieved from http://journals.sagepub.com/doi/pdf/10.3102/0013189X15621543  
 
Park, S. and Takahashi, S. (October 2013). 90 Day Cycle Handbook. Carnegie Foundation for the Advancement of Teaching.  Retrieved from 
http://journals.sagepub.com/doi/pdf/10.3102/0013189X15621543  
 

https://www.carnegiefoundation.org/our-ideas/six-core-principles-improvement/ 
 
https://www.brookings.edu/blog/education-plus-development/2018/04/25/drawing-from-improvement-science-to-bridge-
education-research-and-practice/ 
 
https://education.ucdavis.edu/general-information/problems-practice-necessary-steps 
 
http://journals.sagepub.com/doi/full/10.3102/0013189X15570388 
 
Improvement Science in Baltimore High Schools   
https://www.youtube.com/watch?v=NytY0Vkglos 
 
Learning to Improve Anthony Bryk     https://www.youtube.com/watch?v=4YsnuHlJZco  
 

http://www.edx.org)/
http://journals.sagepub.com/doi/pdf/10.3102/0013189X15621543
http://journals.sagepub.com/doi/pdf/10.3102/0013189X15621543
https://www.carnegiefoundation.org/our-ideas/six-core-principles-improvement/
https://www.brookings.edu/blog/education-plus-development/2018/04/25/drawing-from-improvement-science-to-bridge-education-research-and-practice/
https://www.brookings.edu/blog/education-plus-development/2018/04/25/drawing-from-improvement-science-to-bridge-education-research-and-practice/
https://education.ucdavis.edu/general-information/problems-practice-necessary-steps
http://journals.sagepub.com/doi/full/10.3102/0013189X15570388
https://www.youtube.com/watch?v=NytY0Vkglos
https://www.youtube.com/watch?v=4YsnuHlJZco


4 | P a g e  

 

Design Thinking.  What is design thinking and why is it so popular? https://www.interaction-design.org/literature/article/what-is-
design-thinking-and-why-is-it-so-popular    
Gallagher, A. & Thordarson, K., (July, 2018). This year, lead like a designer. Education Update. Vol. 60 (7). 
 
5 Awesome TED talks for designers. https://www.interaction-design.org/literature/article/5-awesome-ted-talks-for-designers  
 
Dissertation in Practice (DIP) Framework  
 
Organization of the Dissertation in Practice 
 
Chapter 1: The problem of practice (POP). The purpose is to introduce your POP and place it in the context of your classroom, 
school, or district. 

 This chapter should begin with a short overview or introductory section that includes 
o A statement of the problem of practice 

 Its importance 
 Those affected by it and who will benefit from its resolution 
 Is the POP’s source inside or outside the school? 
 What is the current practice that relates to the problem 
 Is there a theoretical base from which the POP can be examined? 
 What are the values influencing the problem? 
 How did it become a problem? 
 Is the POP SMART (Specific, Measureable, Attainable, Relevant, Timely)? 

o Identify the context as one in which you have influence 
o Agreement on the part of the leadership and WU faculty that this is a POP worthy of study and resolution 
o Show your willingness to be a participant observer 
o Indicate your willingness to share the findings beyond the POP’s context 
o Describe the organizational context of the POP, whether the organization is a classroom, a school, district, or other 

educational agency 
o Give evidence that supports the POP 
o A list of the questions, information, activities, and analyses that will guide the DIP 

 
Chapter 2: Methodology. This chapter provides information from the literature and data you have gathered and ends with a 
description of your action plan.  

 Gather and analyze information 
o This section should be framed by the questions that drive your study 
o The questions guide the gathering of information—e.g. what does the literature say? What internal data are available that 

will help generate a plan? 
o Does the literature suggest practices that will help? 
o What instruments are available? 
o What innovative notions can you bring to bear on the POP? 

https://www.interaction-design.org/literature/article/what-is-design-thinking-and-why-is-it-so-popular
https://www.interaction-design.org/literature/article/what-is-design-thinking-and-why-is-it-so-popular
https://www.interaction-design.org/literature/article/5-awesome-ted-talks-for-designers


5 | P a g e  

 

o What is your plan? 
 Assessment 
 Outcome 
 Activities 
 Timeline 

 
Chapter 3: Outcomes. What did you learn from the study of your POP and what will change in your practice as a result? 

 Publicly present findings and consider 
o What happened as a result of your plan? 
o What were your findings? 
o Did they align with what you found in the literature? 
o How did you analyze them? 
o What worked? What didn’t? 
o What impact did the innovation have? 
o What are the limitations of the study? 

 Discussion and Implications 
o How does what you found relate to the literature? 
o What are the implications for your practice? 
o What does it suggest for teaching? For leadership? 
o What recommendations would you have for the organization? 
o What personal lessons did you learn? 
o Was what you found what you expected? 
o Reflections? 

Are there other forums in which you might present your DIP? 
 

Learning Outcome 1 – (NELP 1.2 – TL D2) 
Learning Activities/Performance Tasks: 
1. Candidate frames and records project design in journals, Gantt charts, flow charts or project planning materials their step by 

step project outcomes, evaluation or assessment and activities.  (UBD, Tyler curriculum planning) 
2. Candidate chooses a planning design (Gantt charts, flow charts or project planning materials) in combination with recorded 

information. 
3. Candidate applies improvement science processes. 
4. Candidate identifies project outcomes.  
5. Candidate identifies project evaluation and assessment that is linked to the project outcomes. 
6. Candidate identifies the project focus questions that drive or frame the study. e.g., what does the literature say?  What is the 

current practice?  What needs to change?  What innovations can be brought to the problem of practice? 
  
Learning Outcome 2 – (NELP 1.2 – TL D2) 
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Learning Activities/Performance Tasks: 
1. Candidates investigate best practices that have been attempted on their topic selection.   
2. Candidates report various points of view about their topic and apply their context for the action research. 
3. Candidates design an assessment process that reflects the outcomes. 
4. Candidates design a timeline that includes who, what, where and when process items will be conducted. 

 

Learning Outcome 3 – (NELP 1.2 – TL D2) 
Learning Activities/Performance Tasks: 
1. Candidates define the change they are proposing in their classroom/school or district. 
2. Candidates make predictions about what will happen as a result of their actions. 
3. Candidates design a way to test and measure the change on an appropriate scale. 
4. Candidates investigate or search the literature for similar problems/solution to their proposed action research to review what 

has worked in other settings. 
 

Learning Outcome 4 – (NELP 1.2 – TL D2) 
Learning Activities/Performance Tasks: 
1. Candidates describe specifically what they are trying to accomplish. 
2. Candidates describe the change they might introduce and why. 
3. Candidates will describe how they know that the change is actually an improvement.   

 
Structured External Assignment: Action Research  
 
SEA is in response to simulations in Canvas. 

 
Building Leaders   
This SEA serves as a continuation to your Dissertation in Practice with an emphasis on a deeper dive into the best practices, methodology, practices, 
creative solutions, challenges, roadblocks and implementation plans that are being currently used.  The identification of the contextual meaning, action 
steps, and collegial relationships towards the Problem of Practice is investigated, solidified, modified and proposed.   The Problem of Practice is 
grounded in strong evidence, improvement science methodology and action research methodology and meaningful, insightful, innovation and practice.  
It is shareable and it clearly describes what is happening in the instructional core while being connected to a systemic issue of the school/district theory 
of action with intended benefits identified.  The Problem of Practice is high leverage and specific of the significant impact to learning.  To enhance this 
practical work, the candidate includes information, activities, tools and techniques, stakeholders involved and analyses to guide the Dissertation in 
Practice.  If there is a format or genre that is applicable to your Problem of Practice as innovative approaches, ideas, concepts and solutions are 
designed, discuss it with your advisor or instructor. 
 

District Leaders 
This SEA serves as a continuation to your Dissertation in Practice with an emphasis on a deeper dive into the best practices, methodology, practices, 
creative solutions, challenges, roadblocks and implementation plans that are being currently used.  The identification of the contextual meaning, action 
steps, and collegial relationships towards the Problem of Practice is investigated, solidified, modified and proposed.   The Problem of Practice is 
grounded in strong evidence, improvement science methodology and action research methodology and meaningful, insightful, innovation and practice.    
It is shareable and it clearly describes what is happening in the instructional core while being connected to a systemic issue of the school/district theory 
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of action with intended benefits identified.  The Problem of Practice is high leverage and specific of the significant impact to learning.  To enhance this 
practical work, the candidate includes information, activities, tools and techniques, stakeholders involved and analyses to guide the Dissertation in 
Practice.  If there is a format or genre that is applicable to your Problem of Practice as innovative approaches, ideas, concepts and solutions are 
designed, discuss it with your advisor or instructor. 
 

Teacher Leaders   
This SEA serves as a continuation to your Dissertation in Practice with an emphasis on a deeper dive into the best practices, methodology, practices, 
creative solutions, challenges, roadblocks and action implementation plans that are being currently used.  The identification of the contextual meaning, 
action steps, and collegial relationships towards the Problem of Practice is investigated, solidified, modified and proposed.   The Problem of Practice is 
grounded in strong evidence, improvement science methodology and action research methodology and meaningful, insightful, innovation and practice.  
It is shareable and it clearly describes what is happening in the instructional core while being connected to a systemic issue of the 
classroom/school/district theory of action with intended benefits identified.  The Problem of Practice is high leverage and specific of the significant 
impact to learning.  To enhance this practical work, the candidate includes information, activities, tools and techniques, stakeholders involved and 
analyses to guide the Dissertation in Practice.  If there is a format or genre that is applicable to your Problem of Practice as innovative approaches, ideas, 
concepts and solutions are designed, discuss it with your advisor or instructor. 
 
 

EDL 7109 – Action Research II 

Building, District, Teacher rubrics 

 
Action Research Unsatisfactory  Emerging  Basic  Proficient  Distinguished  

Problem of Practice 
(POP) 
 
Candidate identifies 
and develops a 
Problem of Practice 
into a manageable 
focus 
 
WU GC – Oral 
Communication 

Candidate fails to 
develop a focus 
question(s) or topic. 
Does not seek 
assistance from 
librarian/professor to 
refine topic. 

Candidate selects a 
topic that is too 
broad or narrow.  
 
Defines the scope 
of the focus 
question(s) too 
broadly or 
narrowly.  
 
Candidate 
demonstrates how 
to formulate focus 
question(s) based 
on research 
information or 
gaps or on 
reexamination of 

Candidate 
marginally 
demonstrates 
how to formulate 
focus question(s) 
based on 
research 
information or 
gaps.  
 
Develops a focus 
question(s) that 
is purposeful and 
appropriate for 
the assignment 
and the topic. 

Candidate 
demonstrates 
how to formulate 
focus question(s) 
based on research 
information or 
gaps or on a 
reexamination of 
existing, possibly 
conflicting, 
information.  
 
Develops a focus 
question(s) that 
is generally 
pertinent and 
relevant.  

Candidate develops 
and clearly 
articulates quality 
focus question(s) 
that is appropriately 
pertinent and 
relevant to the 
assignment.  
 
Begins to develop 
additional questions 
that are appropriate, 
pertinent, and 
relevant to the 
assignment and 
topic.  
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Action Research Unsatisfactory  Emerging  Basic  Proficient  Distinguished  

existing, possibly 
conflicting, 
information.  
Develops focus 
question(s) that is 
generally relevant. 

Impact on the 
Classroom, School or 
District (CSD) 
 
Candidate provides 
information from the 
literature and data 
gathered and 
describes the 
improvement project. 
 
WU GC – Disciplined 
Inquiry 
 

Candidate has a 
conceptual project 
that lacks description 
of the research and 
local CSD data. 

Candidate has an 
improvement 
project that 
describes 
supportive 
research and local 
CSD data. 

Candidate has an 
improvement 
project that 
describes the 
relevant research 
and local CSD 
data. 

Candidate has an 
improvement 
project that 
describes the 
relevant research 
and local CSD 
data and reviews 
all sides of the 
issue. 

Candidate has an 
improvement 
project that 
describes the 
relevant research 
and local CSD data 
and reviews all sides 
of the issue.  The 
candidate uses 
research specific to 
the CSD context. 

Searching as Strategic 
Exploration:  
 
Candidate constructs 
and implements 
effectively designed 
search strategies 
using appropriate 
methods or 
information retrieval 
systems 
 
WU GC – Information 
Literacy 
 

Candidate accesses 
information randomly, 
retrieves information 
that lacks relevance 
and quality.  
 

Candidate 
identified only a 
few, broad key 
terms, uses 
minimal or same-
type sources, and 
may not go beyond 
web searching. 
Candidate lacks 
sophistication in 
selecting 
discipline-specific 
search engines.  

Candidates 
selects general 
indexes/search 
engines. 
Candidate uses 
simple search 
strategies, basic 
search concepts, 
and a list of 
useful 
keywords/search 
terms. 
 

Candidate 
demonstrates use 
of basic search 
concepts through 
development of 
simple search 
strategy and a list 
of useful 
keywords/subject 
search terms.  
Candidate selects 
appropriate 
indexes/search 
engines and 
articulates the 
way that Library 
databases work 
(e.g. fields, 

Candidate 
demonstrates the 
ability to use 
appropriate 
indexes/search 
engines and uses a 
mix of basic and 
advanced searching 
techniques, 
including discipline-
specific subject 
headings, to access 
library collections 
and other relevant 
resources. 
Candidate 
demonstrates a use 
of alternate search 
avenues as new 
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Action Research Unsatisfactory  Emerging  Basic  Proficient  Distinguished  

records, 
indexing). 
 

knowledge is 
developed. 

Information Creation 
as a Process:  
 
Candidate identifies 
and describes 
potential 
formats/creation 
processes that would 
be appropriate to 
their action research 
topic, recognizing the 
difference between 
formal publication 
and information 
exchange. 
 

WU GC – Information 
Literacy 
 

Candidate fails to 
identify sources that 
are appropriate for 
the assignment. The 
action research need 
is not met by the types 
of sources used. 

Candidate 
identifies 
information 
sources that 
minimally meet the 
assignment 
requirements or 
reflect little 
relevance. 
Candidate is 
unable to 
distinguish 
between scholarly 
sources  

Candidate 
identifies 
information 
sources that are 
somewhat 
relevant or 
partially meet 
the action 
research need. 
Candidate 
minimally 
articulates 
difference 
between 
scholarly 
sources. 

Candidate 
identifies a 
variety of 
scholarly 
information 
sources that are 
generally 
appropriate and 
relevant for the 
assignment or 
action research 
need. Candidate 
articulates the 
value of 
information each 
format would 
bring to their 
research.     

Candidate identifies 
and selects a variety 
of scholarly 
information sources 
that best answer the 
action research 
need. Candidate 
clearly articulates 
the value of 
information each 
format would bring 
to their research.     

Resource Evaluation: 
 
Candidate evaluates 
information and its 
sources critically for 
its value, relevance 
and accuracy. 
   
 

WU GC – Information 
Literacy 
 

Candidate uses 
sources that may be 
dated or irrelevant, 
lacking authority or 
biased. Sources do not 
support the research 
need or thesis. 

Candidate uses 
sources that may 
be questionable as 
to credibility and 
reliability.  Has 
trouble recognizing 
authority in 
various media 
types 

Candidate uses 
sources that are 
generally 
credible, reliable, 
and lacking bias.  
Shows 
awareness of 
how to identify 
authoritative 
content. 

Candidate applies 
evaluation 
criteria when 
selecting sources, 
and recognizes 
bias. Sources are 
relevant and 
significant to 
support the 
research need. 
Begins to 
recognize the 
discipline’s 
standard 
authorities. 

Candidate applies 
evaluation criteria 
(timeliness, 
authority, relevance, 
accuracy, purpose) 
when selecting 
sources. Recognizes 
context and bias 
when present. 
Recognizes that 
authoritative 
content may be 
published or 
unpublished. 
Articulates 
distinctions when 
appropriate. 
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Action Research Unsatisfactory  Emerging  Basic  Proficient  Distinguished  

Scholarship as 
Conversation: 
 

Candidate will be able 
to take part in 
scholarly 
communication and 
conversation.  
 
WU GC – Oral 
Communication 

Candidate is unable to 
articulate that there is 
a sustained discourse 
within a community of 
scholars.  

Candidate 
acknowledges that 
there are different 
points of view on a 
topic but does not 
articulate that 
there is a sustained 
discourse within a 
community of 
scholars.   

Candidate 
incorporates 
different points 
of view and 
recognizes that a 
scholarly work 
may not 
represent the 
only perspective 
on the issue. 

Candidate 
incorporates 
different points of 
view and 
articulates that 
there is a 
sustained 
discourse within 
a community of 
scholars.  
 
Candidate 
articulates that a 
given scholarly 
work may not 
represent the 
only perspective 
on the issue. 

Candidate 
demonstrates the 
value of 
incorporating 
different points of 
view and articulates 
that there is a 
sustained discourse 
within a community 
of scholars.  
 
Candidate 
recognizes that a 
given scholarly 
work may not 
represent the only - 
or even the majority 
- perspective on the 
issue. 

Information has 
Value:  
 
Candidate 

acknowledges sources 
and uses information 
following the 
conventions of the 
social sciences.   
 
WU GC – Written 
Communication 
 
 
 
 

Candidate exhibits 
plagiarism.  Does not 
cite sources, or lists 
sources in 
bibliography that are 
not used in paper. 
 
 
 
 
 
 
 
 
 

Candidate fails to 
attribute ideas and 
words to others.   
Candidate may 
show improper use 
of sources or lack 
or quotation 
marks. 
 
 
 
 
 
 
 

Candidate uses 
discipline 
appropriate 
citation style of 
APA, but errors. 
Errors in citation 
and references, 
with some 
ambiguity about 
original thought. 
 
 
 

Candidate uses 
discipline 
appropriate 
citation style of 
APA with 
repeated error 
type.  Shows 
proper 
attribution of 
ideas.  Candidate 
clearly identifies 
the work of other 
scholars whether 
quoted or 
paraphrased. 
 
 
 
 

Candidate uses 
discipline 
appropriate citation 
style of APA with no 
errors. 
Demonstrates 
consistent and 
appropriate use of 
paraphrasing and 
quotation of 
sources.  Shows 
academic thought in 
quotes from another 
author unless 
paraphrased and 
cited. 
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Action Research Unsatisfactory  Emerging  Basic  Proficient  Distinguished  

Information legal and 
ethical work: 
 
Candidate 
demonstrates 
application of 
university policies 
regarding plagiarism, 
academic integrity 
and use of campus 
networks and 
information 
resources. 
 
WU GC - Ethics 
 

Candidate plagiarizes. Candidate 
demonstrates need 
for training of 
university 
networks and 
information 
systems. 

Candidate 
demonstrates 
ability to use 
university 
networks and 
information with 
assistance. 

Candidate 
demonstrates 
ability to use 
university 
networks and 
information. 
Demonstrates 
disciplinary 
conventions 
regarding ethical 
use of 
information. 

Consistently 
complies with 
restrictions on the 
legal and ethical use 
of information and 
university 
information 
resources. Applies 
ethical use of 
information and 
presents academic 
integrity. 
 

 
District rubric  

Novice Emerging Proficient (TARGET) Advanced Performance  
NELP 1.2 B. C. D.  
Educational Leadership Skills 
  
Candidate demonstrates skills 
required to develop a district-
wide improvement process 
that includes data collection, 
diagnosis, design, 
implementation, and 
evaluation; articulate a 
process for strategic planning; 
and develop an 
implementation plan to 
support the improvement 
process. 

Candidate adopts the 
existing district-wide 
improvement process 
that may include data 
collection, diagnosis, 
design, 
implementation and 
evaluation. 
 
Candidate articulates 
the strategic planning 
process to the school 
board. 
 
Candidate 
developments an 
implementation plan 
with the school board. 
 

Candidate develops a 
district-wide 
improvement process 
that includes data 
collection, diagnosis, 
design, 
implementation and 
evaluation. 
 
Candidate articulates 
the strategic planning 
process to the district 
leadership team and 
the school board. 
Candidate 
developments an 
implementation plan 
with the district 

Candidate, in 
collaboration with the 
district office leadership 
team, develops a district-
wide improvement 
process that includes 
data collection, 
diagnosis, design, 
implementation and 
evaluation. 
 
Candidate articulates the 
strategic planning 
process to the district 
and school leadership 
teams and the school 
board. 
 

Candidate, in 
collaboration with the 
district and school 
leadership teams, 
develops a district-wide 
improvement process 
that includes data 
collection, diagnosis, 
design, implementation 
and evaluation. 
 
Candidate articulates the 
strategic planning 
process to the district 
and school leadership 
teams, the school board, 
and the community 
stakeholders. 
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Novice Emerging Proficient (TARGET) Advanced Performance  

leadership team and 
the school board. 
 
 

Candidate developments 
an implementation plan 
with the district and 
school leadership teams 
and the school board. 
 

Candidate developments 
an implementation plan 
with the district and 
school leadership teams, 
the school board and the 
community stakeholders. 
 

 
 
Building rubric  

Novice Emerging Proficient (TARGET) Advanced Performance  
1.2 B. C. Educational 
Leadership Skills  
 
Candidate demonstrates 
skills required to use 
research and data to 
develop an improvement 
process that includes the 
following components: 
diagnosis, design, 
implementation, and 
evaluation; and develop an 
implementation plan to 
support the improvement 
process. 

Candidate uses 
research and data 
advice from district 
office to develop a 
school-wide 
improvement process 
that includes diagnosis, 
design, implementation 
and evaluation. 
 

Candidate uses 
research and data to 
develop a school-wide 
improvement process 
that includes 
diagnosis, design, 
implementation and 
evaluation. 
 

In collaboration with the 
school leadership team, 
candidate uses research 
and data to develop a 
school-wide 
improvement process 
that includes diagnosis, 
design, implementation 
and evaluation. 
 

In collaboration with the 
school leadership team, 
the faculty, staff, parents 
and stakeholders, 
candidate uses research 
and data to develop a 
school-wide improvement 
process that includes 
diagnosis, design, 
implementation and 
evaluation. 
 

 

Teacher Rubric  
Novice Emerging Proficient (TARGET) Advanced Performance  

Domain 2: a. b. c. 
d. Accessing and 
Using Research to 
Improve Practice 
and Student 
Learning 
Promoting 
 
 

Candidate follows 
colleagues in accessing 
and using research in 
order to select 
appropriate strategies to 
improve student learning. 
  
Candidate assists in the 
analysis of student 

Candidate assists 
colleagues in accessing 
and using research in 
order to select 
appropriate strategies to 
improve student learning. 
  
Candidate facilitates the 
analysis of student 

Candidate assists and 
teaches colleagues in 
accessing and using 
research in order to select 
appropriate strategies to 
improve student learning. 
  
Candidate facilitates and 
teaches the analysis of 

Candidate assists, teaches 
and leads colleagues in 
accessing and using 
research in order to select 
appropriate strategies to 
improve student learning. 
  
Candidate facilitates and 
leads the analysis of 
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Novice Emerging Proficient (TARGET) Advanced Performance  

learning data, 
collaborative 
interpretation of results, 
and application of 
findings to improve 
teaching and learning. 
 
Candidate follows 
colleagues in 
collaborating with the 
higher education 
institutions and other 
organizations engaged in 
researching critical 
educational issues. 
 
Candidate follows 
colleagues to collect, 
analyze, and 
communicate data from 
their classrooms to 
improve teaching and 
learning.  

learning data, 
collaborative 
interpretation of results, 
and application of 
findings to improve 
teaching and learning. 
 
Candidate supports, 
colleagues in 
collaborating with the 
higher education 
institutions and other 
organizations engaged in 
researching critical 
educational issues. 
 
Candidate supports 
colleagues to collect, 
analyze, and 
communicate data from 
their classrooms to 
improve teaching and 
learning.  

student learning data, 
collaborative 
interpretation of results, 
and application of findings 
to improve teaching and 
learning. 
 
Candidate supports and 
teaches colleagues in 
collaborating with the 
higher education 
institutions and other 
organizations engaged in 
researching critical 
educational issues. 
 
Candidate teaches and 
supports colleagues to 
collect, analyze, and 
communicate data from 
their classrooms to 
improve teaching and 
learning.  

student learning data, 
collaborative interpretation 
of results, and application 
of findings to improve 
teaching and learning. 
 
Candidate supports, 
teaches and leads 
colleagues in collaborating 
with the higher education 
institutions and other 
organizations engaged in 
researching critical 
educational issues. 
 
Candidate teaches, 
supports and leads 
colleagues to collect, 
analyze, and communicate 
data from their classrooms 
to improve teaching and 
learning.  
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